Sixth Edition

A History and Philosophy of
Sport and Physical Education

From Ancient Civilization to the Modern World

Robert A. Mechikoff



Sixth Edition

A HISTORY AND PHILOSOPHY
OF SPORT AND PHYSICAL
EDUCATION

From Ancient Civilizations
to the Modern World

Robert A. Mechikoff
San Diego Christian College

“=\ Connect
Learn )
Succeed’

~



The McGraw-Hill Companies

~=\ Connect
Learn
Succeed”
~

A HISTORY AND PHILOSOPHY OF SPORT AND PHYSICAL EDUCATION: FROM ANCIENT
CIVILIZATION TO THE MODERN WORLD, SIXTH EDITION

Published by McGraw-Hill, a business unit of The McGraw-Hill Companies, Inc., 1221 Avenue of the Americas,
New York, N, 10020. Copyright © 2014 by The McGraw-Hill Companies, Inc. All rights reserved. Printed in
the United States of America. Previous editions © 2010, 2006, and 2002. No part of this publication may be
reproduced or distributed in any form or by any means, or stored in a database or retrieval system, without the
prior written consent of The McGraw-Hill Companies, Inc., including, but not limited to, in any network or
other electronic storage or transmission, or broadcast for distance learning.

Some ancillaries, including electronic and print components, may not be available to customers outside the
United States.

This book is printed on acid-free paper.
1234567890DOC/DOC 109876543

ISBN 978-0-07-802271-5
MHID 0-07-802271-1

Senior Vice President, Products & Markets: Kurt L. Strand Cover Image: Imagestate Media (John Foxx);
Vice President, General Manager, Products & Getty Images/RF; Library of Congress Prints

Markets: Michael Ryan and Photographs Division [LC-USZ62-78070];
Vice President, Content Production & U.S. Air Force photo by Staff Sgt. Desiree N.

Technology Services: Kimberly Meriwether David Palacios; Royalty-Free/Corbis; © Library
Executive Director of Development: Lisa Pinto of Congress Prints & PHotographs Division
Managing Director: Gina Boedeker [LC-DIG-ppmsca-08935]; Wesley Hitt/Getty
Senior Brand Manager: Bill Minick Images/RF; Olivier Renck/Getty Images/RF;
Marketing Specialist: Alexandra Schultz © Library of Congress Prints & Photographs
Managing Development Editor: Sara Jaeger Division [LC-USZ62-27663].

Editorial Coordinator: Adina Lonn

Director, Content Production: Terri Schiesl
Project Manager: Erin Melloy

Buyer: Nicole Baumgartner

Media Project Manager: Sridevi Palani

Cover Designer: Studio Montage, St. Louis, MO
Compositor: S4Carlisle Publishing Services
Typeface: 10/12 Times

Printer: R. R. Donnelley

Library of Congress Cataloging-in-Publication Data

Mechikoff, Robert A.

A history and philosophy of sport and physical education: from ancient civilizations to

the modern world / Robert A. Mechikoff. —6th ed.
p.cm.
Includes bibliographical references and index.
ISBN 978-0-07-802271-5
1. Physical education and training—History. 2. Sports—History. 3. Physical education

and training—Philosophy. 4. Sports—Philosophy. I. Title.

GV211.M43 2014
796.09—dc23 2012042580

www.mhhe.com



CONTENTS

Preface xi

EEREERED |

Ancient Civilizations 1

CHAPTER 1

Internet Resources 23
Suggestions for Further Reading 24
Notes 24

CHAPTER 2

History and Philosophy of Sport and Physical
Education 2

Definitions 4

“Doing” History 7
Interpretive Versus Descriptive History 9
Modernization 10
Urbanization and Industrialization 11
Metaphysics 11

Philosophical Processes 12
Basic Philosophical Terms 13
Metaphysics and Ontology 14
Metaphysical Dualism 15
Epistemology 15

From Dualism to Monism
in the Western World 16
The Mind—Body Relationship 16
Philosophies of the Modern World 17

Summary 22

Discussion Questions 23

Sumer, Egypt, China, and Mesoamerica 27

Introduction 28

Sumer 30

Egypt 33

China 37

Mesoamerica 39

Summary 42

Discussion Questions 43

Internet Resources 43

Suggestions for Further Reading 44
Notes 44

CHAPTER 3

Greece 46

Introduction 47

The Influence of the Jews and the
Phoenicians upon Greek Culture 48

Philosophical Positions of the Body 50

Dualism 50

Classical Humanism 51

Socrates’ and Plato’s View of the Body 51

ii



iv

Contents

Socrates’ and Plato’s View of Physical
Education 53

Education Through the Physical Versus
Education of the Physical 55

Aristotle 57

Historical Foundations of Sport and Physical
Education 57
Arete and Agon 58
The Iliad and The Odyssey—The Story

of Troy 59

Funeral Games 62

The Influence of Crete 62

Some Historical Perspectives on the
Development of Greek Sport 63

Athens and Sparta: A Tale of Two
City-States 64
Two Views on Physical Education 64
Athenian Physical Education 66
Athletic Participation of Greek Women 67

The Ancient Olympic Games 69

Summary 75

Discussion Questions 75

Internet Resources 76

Suggestions for Further Reading 76

Notes 77

CHAPTER 4

Rome 79

Introduction 80

The Etruscans 81

Nero 84

Cross-Cultural Analysis of the Greeks and
Romans 85

Philosophical Orientation 86
The Stoics 87
The Epicureans 87
Marcus Tullius Cicero 88
Antiochus 88

Sport and Physical Education 88

Military Training 89

Claudius Galen 89

Greek Athletics 90

Women and Sport 91

Games and Spectacles 92

Sport and Christianity 100

Sport and Judaism: King Herod’s
Greek and Roman Spectacles
in Jerusalem 101

Greek Reaction to the Introduction
of Roman Sport 102

The Hippodrome of Constantinople 102

Summary 103

Discussion Questions 104

Internet Resources 105

Suggestions for Further Reading 105

Notes 106

|
From the Spiritual World to the

Secular World: Changing Concepts
of the Body 109

CHAPTER 5

Philosophy, Sport, and Physical Education
During the Middle Ages: 900-1400 110

Introduction 111

The Impact of Christianity 111

Christianity and Greek Philosophy 113

Philosophical Views of the Body in the
Middle Ages 114

The Body and Physical Fitness
According to St. Thomas Aquinas 116

Moses Maimonides
and St. Bonaventure 117

Linking the Spiritual
with Secular Sport 117

Holidays and Ball Games 117

Rugged Ball Games, Equestrian Events,
and English Football 118

Medieval Social Structure: Knights,
Nobles, and Worthy Pursuits 119

Sport of the Aristocracy 120
Medieval Tournaments 120
Hawking, Hunting, and Other

Pastimes 121

Medieval Concepts of Health and

Hygiene: Galen Revisited 122



Summary 123

Discussion Questions 124

Internet Resources 124

Suggestions for Further Reading 125
Notes 126

CHAPTER 6

The Renaissance and the Reformation:
1300-1600 127

Introduction 128
Cultural Changes of the Renaissance 128
The Reformation 130
The Philosophers and Educators of the
Renaissance 131
Petrus Paulus Vergerius 133
Vittorino da Feltre 133
Aeneas Silvio Piccolomini 135
Baldassare Castiglione 135
The Philosophers and Educators of the
Reformation 136
William of Ockham 138
Desiderius Erasmus 138
Martin Luther 139
John Calvin 140
Thomas Elyot 142
Roger Ascham 143

Leonardo da Vinci and Michelangelo 143

Summary 144

Discussion Questions 145

Internet Resources 145

Suggestions for Further Reading 146
Notes 146

CHAPTER 7

The Age of Science and the Enlightenment:
1560-1789 147

Introduction 148
The Age of Science: 1560—1688 148
The Enlightenment: 1688—1789 151
The Philosophers of Science 151
Galileo Galilei 151
Francis Bacon 152
Isaac Newton 153

Contents

The Philosophers 153
Thomas Hobbes 154
René Descartes 155
George Berkeley 156
The Educators 157
Frangois Rabelais 157
Richard Mulcaster 158
Michel de Montaigne 158
John Comenius 159
John Locke 159
The Philosophes and Physical
Educators 160
Jean-Jacques Rousseau 161
Johann Bernhard Basedow 164
Johann Friedrich GutsMuths 165
Summary 166
Discussion Questions 166
Internet Resources 167
Suggestions for Further Reading 167
Notes 167

CHAPTER 8

Philosophical Positions of the Body

and the Development of Physical
Education: Contributions of the Germans,
Swedes, and Danes in Nineteenth-Century
Europe 169

Introduction 170

Idealism 170
The Self 171
Knowledge 171

The German Idealists: Kant, Fichte,
and Hegel 172
Immanuel Kant 173
Niccolo Machiavelli 175
Johann Fichte 175
Georg Hegel 175

The Application of Idealism
to Physical Education 176
Students 177
Values 177
Objectives 177
Curriculum 178
Evaluation Criteria 178



vi Contents

The Educators 178
Johann Heinrich Pestalozzi 178
Friedrich Wilhelm August Froebel 180
Friedrich Ludwig Jahn 181
Charles Follen 186
Charles Beck 186
Francis Lieber 186
Franz Nachtegall 187
Per Henrik Ling 189
Summary 191
Discussion Questions 191
Internet Resources 192
Suggestions for Further Reading 192
Notes 193

i

The Historical and Philosophical
Development of Sport and Physical
Education in America 195

CHAPTER 9

Sport in the Colonial Period 196

Introduction 196

Sport in England: A Tale of Two
Cultures 197

Sport in New England: The Puritans 199

Amusements in New England 201

Sport in the Mid-Atlantic Region 201

Sport in the South 202

Contributions of Native Americans 204

Summary 204

Discussion Questions 205

Internet Resources 205

Suggestions for Further Reading 206

Notes 206

CHAPTER 10

Nineteenth-Century American Philosophy:
Transcendentalism and Pragmatism 209
Ralph Waldo Emerson 210
Henry David Thoreau 210
Pragmatism 211

The Influence of Charles Darwin 211

The Pragmatists 212
Charles Sanders Peirce 213
William James 213

Sport in the Nineteenth Century 214

Justifying Sport in the
Nineteenth Century 214
Religion as an Argument for Sport 214
Other Arguments That Justified Sport

Participation 215

Development of Sport in the Nineteenth
Century 216

Sport and Play in Nineteenth-Century
America 218
Horse and Harness Racing 218
Cycling: The Story of Marshall W.

“Major” Taylor 221
Ball Games: Cricket, Baseball,
and Football 223
“Amateur” Sports 228

Summary 230

Discussion Questions 231

Internet Resources 231

Suggestions for Further Reading 232

Notes 233

CHAPTER 11

Changing Concepts of the Body 207

Introduction 208
Early Technological Innovations
and Their Impact on Sport 209

The Impact of Science and the Concept of
Health on the Theoretical and Professional
Development of Physical Education:
1885-1930 235

Introduction 236

Social and Institutional Change in
Nineteenth-Century America 237

The Theoretical Basis of American Physical
Education 239
Three Distinct Periods 241
Biological and Philosophical Issues 241
Evolution 243



The Disease—Neurasthenia;
The Cure—Exercise! 243
Exercising to Build Brain Power 244
Women: Mothers of the Race 244
Women, Higher Education, and Physical
Education 246
The Golden Age of Anthropometric
Measurement: 1885-1900 246
Defining the Scope of the Discipline 248
The Contributions of German Gymnastics,
Dio Lewis, and the Swedish System to
Teacher Training 249
Physical Education the American
Way 250
Changing Concepts of Health 251
A Changing Profession 251
The Professional Preparation of
Teachers 252
Summary 256
Discussion Questions 257
Internet Resources 257
Suggestions for Further Reading 258
Notes 258

CHAPTER 12

The Transformation of Physical Education:
1900-1939 261

Introduction 262
The Transformation of Physical
Education and the Adoption
of Sports Programs 262
The Development of Play Theory:
1900-1915 265
Herbert Spencer and
William James 266
Karl Groos 266
G. Stanley Hall 266
Luther Halsey Gulick 267
John Dewey 267
Advocates and Adversaries:
The Promotion of Play 267
Play and Popular Culture 268
Play Versus Gymnastics 268
Play in Physical Education:
1900-1915 269

Contents vii

The Paradigmatic Basis of the New
Physical Education: 1916-1930 270
The Architects of the New Physical
Education: Clark Hetherington,
Thomas D. Wood, and Rosalind
Cassidy 270

Components and Goals of Physical
Education 270

Promotion of Physical Education 271

Physical Education Literature in the Early
Twentieth Century 272

Science and the Quantification of Physical
Education 272
Tests and Measurements 272
The Relationship Between Physical Ability

and Mental Ability 273
Physical Fitness Assessment 273

Summary 274

Discussion Questions 275

Internet Resources 275

Suggestions for Further Reading 276

Notes 276

v
The American Approach to Sport
and Physical Education in the

Twentieth Century 279

CHAPTER 13

The Evolution of Physical Education:
1940 and Beyond 280

Prolog: World War II 280
Sport and Physical Education
During World War I 281
Post World War IT 282
Physical Education on Life Support 283
The Conant Report 283
The Response 284
A New Era 285
Epilog 285
Discussion Questions 285
Internet Resources 286
Suggestions for Further Reading 286
Notes 286



viii Contents

CHAPTER 14

Sport in the Twentieth Century 287

Introduction 288
Endurance Sports 289
College Football 291
Professional Football 294
Baseball 296

Basketball 296

Boxing 298

Volleyball 299

Women and Sport 300
Summary 305
Discussion Questions 306
Internet Resources 306
Suggestions for Further Reading 307
Notes 307

V
A Social and Political History
of the Modern Olympic Games 309

CHAPTER 15

The IIrd Winter Olympics: Lake Placid,
1932 333

The Political Nature of the Olympic
Games 333

The XIth Olympiad: Berlin, 1936 334
Sport and Physical Education

in Nazi Germany 334

The IVth Winter Olympics:
Garmisch—-Partenkirchen, 1936 339

Summary 339

Discussion Questions 340

Internet Resources 340

Suggestions for Further Reading 341

Notes 341

CHAPTER 16

Pioneers and Progress: 1896-1936 310

Introduction 311
The Architects of the Modern Olympic
Games: Dr. William Penny Brookes and
Baron Pierre de Coubertin 312
The Ist Olympiad: Athens, 1896 316
The IInd Olympiad: Paris, 1900 318
The IIIrd Olympiad: St. Louis, 1904 319
The IVth Olympiad: London, 1908 321
The Vth Olympiad: Stockholm, 1912 323
The VIIth Olympiad: Antwerp, 1920 326
The VIIIth Olympiad: Paris, 1924 328
The Ist Winter Olympics: Chamonix,
1924 329
The IXth Olympiad: Amsterdam,
1928 330
The IInd Winter Olympics: St. Moritz,
1928 331
The Issue of Amateurism 331
The Xth Olympiad: Los Angeles, 1932 332

The Cold War Olympics: 1948-1988 343

Introduction 345
The XIVth Olympiad: London, 1948 346
The Political Atmosphere 346
Notables 348
The Vth Winter Olympics: St. Moritz,
1948 349
The XVth Olympiad: Helsinki, 1952 349
The Political Atmosphere 349
A Cold War of Sports 351
A Propaganda War 352
Notables 353
The VIth Winter Olympics: Oslo,
1952 354
The XVIth Olympiad: Melbourne,
1956 354
The Political Atmosphere 354
The Aussie Olympics 356
Olympic Boycott 356
Notables 357
The VIIth Winter Olympics: Cortina,
1956 358
The XVIIth Olympiad: Rome,
1960 358
The Political Atmosphere 358
A Roman Holiday 359
East Versus West 360
Notables 362



The VIIIth Winter Olympics:
Squaw Valley, 1960 362
The XVIIIth Olympiad: Tokyo, 1964 362
The Perfect Olympiad 363
Olympic Politics 363
Defections 365
Notables 365
The IXth Winter Olympics: Innsbruck,
1964 366
The XIXth Olympiad: Mexico City,
1968 366
Student Demonstrations 367
Olympic Politics 368
The Xth Winter Olympics: Grenoble,
1968 370
The XXth Olympiad: Munich, 1972 371
World Overview 371
Olympic Politics 371
The Munich Massacre 373
Notables 374
The XIth Winter Olympics: Sapporo,
1972 375
The XXIst Olympiad: Montreal, 1976 376
The Taiwan Issue 376
The Boycott 378
Security Concerns 379
Political Defections and Propaganda 379
Notables 380
The XIIth Winter Olympics: Innsbruck,
1976 381
The XXIInd Olympiad: Moscow, 1980 382
What Led to the U.S. Boycott? The Soviet
Invasion of Afghanistan 382
Athletes as Political Pawns 384
Presidential Pressure and Promises 385
Epilogue 386
Notables 386
The XIIIth Winter Olympics: Lake Placid,
1980 387
The XXIIIrd Olympiad: Los Angeles,
1984 388
The Political Atmosphere 388
What Goes Around, Comes Around:
The Soviet Boycott of the XXIIIrd
Olympiad 389

Contents ix

Security Concerns 390
Notables 390
The XIVth Winter Olympics: Sarajevo,
1984 391
The XXIVth Olympiad: Seoul, 1988 392
Security Concerns and Olympic
Politics 392
NBC Versus South Korea 392
Banning Performance-Enhancing
Drugs and Other Illicit Drugs at the
Olympics 393
The Ultimate Incentive 393
Notables 393
The XVth Winter Olympics: Calgary,
1988 394
Economics 394
Atmosphere 395
Notables 395
Summary 396
Discussion Questions 396
Internet Resources 397
Suggested Reading 397
Notes 397

CHAPTER 17

After the Cold War: 2008-2012 401

Introduction 402

The XXVth Olympiad: Barcelona, 1992 403
A Renewed Olympic Spirit 403
Notables 404

The XVIth Winter Olympics: Albertville/
Savoie, 1992 405
Economics 405
Atmosphere 405
Notables 406

The XVIIth Winter Olympics: Lillehammer,
1994 406
Atmosphere 406
Notables 407

The Centennial Olympiad: Atlanta, 1996 408
The Torch Relay 408
The Opening Ceremonies 409
Commercialization 409




Contents

Drugs 410
The Closing Ceremonies 411
Notables 411
The XVIIIth Winter Olympics: Nagano,
1998 413
Milestones 414
Goals and Outcomes 414
Notables 414
Scandals and IlI-Gotten Gains 415
The XXVIIth Olympiad: Sydney, 2000 416
Social Protests 417
Terrorist Threats 419
Politics 419
The Tape-Delayed Olympics—Thank You,
NBC! 419
Economics and Attendant Social
Issues 420
Technology 423
Doping 423
Notables 424
The XIXth Winter Olympics:
Salt Lake City, 2002 425
The Political Atmosphere 425
Security Concerns 427
Drugs 427
Philosophical Concerns and Legal
Interpretations 428
Ethical Decisions and the Decline
of an Idea: Exercise in Critical
Thinking 429
Notables 429
The XXVIIIth Olympiad: Athens, 2004 431
The Political Atmosphere 431

The Game Plan 433
Ethical Dilemmas 433
Logistics and Security Concerns 433
Doping 435
Notables 435
The XXth Winter Olympics: Torino,
2006 438
The Political Atmosphere 438
Notables 440
The XXIX Olympiad: Beijing, 2008 441
Human Rights and Social Justice
Concerns 441
Politics and War 442
The Invasion of Tibet 443
Olympic Politics 443
The Cold War Returns 445
The 41-Billion-Dollar Olympics 446
Notables 446
NBC Coverage 448
Epilogue 448
The XXI Winter Olympics:
Vancouver, 2010 449
The Political Atmosphere 449
Notables 450
Summary 451
Discussion Questions 452
Internet Resources 453
Suggestions for Further Reading 453
Notes 453

Credits 461

Index 463



PREFACE

his edition, unlike the previous five editions,

has been reorganized to reflect the chronology
of historical and philosophical content as opposed
to the thematic approach utilized in the previous
five editions. While Sections I and II remain the
same (Chapters 1-8) the rest of the text has been
revamped and a new chapter has been added.

Chapters 3 and 4 Ancient Greece and Rome,
have new photos and new information. Of particu-
lar note is the new information about Greek and
Roman sport as seen from the perspective of the
Jews during this time. This insightful and reveal-
ing account is taken from the Roman historian
Josephus who was a Jew and fought the Romans
on more than one occasion before he decided to
become a Roman.

Section III, The Historical and Philosophical
Development of Sport and Physical Education
in America begins with Chapter 9, which has
not changed in regard to content, and ends with
Chapter 10. This chapter has new material relat-
ing to pragmatism and how segregation was a fact
of life in American society and was rampant in
sport, especially baseball. New information about
African-American baseball teams and players are
found within this chapter.

Section 1V, The Theoretical and Professional
Development of American Physical Education, is
where the reorganized chapter sequence comes into

play. In previous editions, the chapter titled The
Impact of Science and the Concept of Health on
the Theoretical and Professional Development of
Physical Education: 1885-1930, was Chapter 9. It
is now Chapter 11. This chapter uses original docu-
mentation that was written over 100 years ago to
warn early physical education professionals about
the charlatans and quacks who would exploit the
profession for the soul purpose of making money
while claiming to be credible.

The “old” Chapter 10, The Transformation of
Physical Education: 1900-1939 is now Chapter 12,
and remains essentially the same relative to content.
In this edition, Chapter 13, The Evolution of Physi-
cal Education: 1940 and Beyond, is brand new and
provides the reader with the status of physical edu-
cation and sport during World War II and beyond.
During this time, long before Title IX was enacted,
physical education departments in schools and col-
leges were segregated by gender and many men
and women wanted to keep it this way. It was also
a time when physical education came under attack
at the University of California, Berkeley by uni-
versity faculty who saw little if any value in the
degree and worked very hard to eliminate it. This
assault on the credibility of the physical education
degree was partly due to the Conant Report which
is discussed in this chapter along with the contri-
butions of Franklin Henry, who campaigned for

xi



xii Preface

the academic discipline of physical education at
the expense of the profession of physical education
and the All American Girls Professional Baseball
League

Chapter 14, Sport in the Twentieth Century
(formerly Chapter 13) has new content about
women’s basketball. Students will learn about the
Flying Queens of Wayland Baptist University, and
Coach Pat Summitt of the University of Tennessee.

Section V, A Social and Political History of
the Modem Olympic Games, (Chapters 15-17)
has been updated to reflect the latest research and
the story of the 2010 Vancouver Winter Olympic
Games.

When appropriate, new discussion questions are
introduced along with a few new Internet sources
and suggested readings. The online learning cen-
ter contains PowerPoint presentations, extensive
photos that cannot be accommodated in the text,
plus additional resources that should inspire and
stimulate the reader.

My inspiration is derived from multiple sources;
however, a few of the more inspirational people and
institutions who have made a great contribution

to my life and consequently, my way of thinking
deserve to be recognized.

Orange Coast College (OCC) provided me
with an excellent educational experience and the
opportunity to continue playing football after I
graduated from high school. While I am certain
the students and faculty who study and teach there
today are stellar, my enduring appreciation goes
to the 1967 and 1969 OCC football team, the stu-
dents and professors who opened my eyes to all
sorts of new ideas and experiences, and especially
the OCC football coaches: Dick Tucker, George
Mattias, Jack Fair, and Dale Wonacott.

To the Martot family: Kelly, David, Anna, and
Yuri for their encouragement and support, and to
all my students and colleagues at home and abroad,
your questions, insights, and conversations con-
tinue to be a profound influence.

Robert A. Mechikoff, Ph.D
Professor and

Chair—Department of Kinesiology
San Diego Christian College
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CHAPTER

History and Philosophy
of Sport and Physical
Education

OBJECTIVES

Upon completing this chapter, you will be able to:

Understand the rationale and purpose of historical study in general.

Appreciate the historical contributions that sport and physical education have
made to society.

Apply selected definitions as they relate to the concept of play, games, and sport,
and understand the need for these definitions.

Discuss selected methods of historical study.

Describe modernization theory and how it applies to the study of the history of
sport and physical education.

Recognize how urbanization and industrialization affected the development of
sport and physical education.

Understand the rationale and purpose of philosophical inquiry and its utility to
comprehending the philosophical positions that the human body has been
assigned throughout history.

Understand the nature and application of metaphysics to the study of sport and
physical education.

Understand the nature and application of epistemology to the study of sport and
physical education.

Apply fundamental philosophical processes and terms.

Recognize the impact that metaphysical dualism has had on the historical devel-
opment of sport and physical education.

Understand the difference between dualism and monism and their influence on
epistemology specific to the use of the body/senses as a source of valid informa-
tion for acquiring accurate knowledge.

Identify selected philosophies of the modern world, and discuss their impact on
perceptions of the worth or value of the human body and consequently the utility
of sport and physical education.
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B efore we begin describing the process of
“doing” history, a basic question needs to be
asked and answered: Why study history? It may
not be immediately obvious that the study of his-
tory in any area, including sport and physical edu-
cation, can lead to a more enlightened and
productive life. Many people argue that knowing
history is irrelevant to their lives. One aspect of our
character is the prevailing belief that we are headed
“into the future,” and the most obvious aspect of
history is that it is in the past—and so, over. Mak-
ing things even more problematic is that the study
of history (even sport history) is sometimes per-
ceived as boring, repetitive, and not connected in
any immediate way to the lives of those who read
about history. As the argument goes, because the
players and events in history are behind us, these
events and people have no relevance in our lives.

This skeptical perspective relative to the study
of history can be at least partially dismissed with
a few observations. Students of history have found
that it often provides an illuminating perspective
on why we behave and think in the present and
offers a basis for forecasting the future. History
is not, however, the only answer as to why we
think and act as we do, nor is it the only manner in
which we can forecast what will happen. History
provides a particular perspective—and when done
well, an enlightened perspective—on why we
think and behave the way we do and how we ought
to think and behave in the future. This argument
for understanding history was put most eloquently
by philosopher George Santayana (1863-1952):
“Progress, far from consisting in change, depends
on retentiveness. . . . Those who cannot remember
the past are condemned to repeat it.”' The eminent
scholar and journalist Norman Cousins (1915-1990)
held a similar view: “History is a vast early warning
system.”

Apart from Santayana’s and Cousins’ pro-
phetic belief, there are additional reasons to study
history. Historical study/inquiry can serve as a
dramatic source of inspiration and motivation. Epic
achievements and accomplishments—as well as
disappointments and defeats—brought about by
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individuals, groups, or entire civilizations provide
exciting testaments to courage, bravery, and sacri-
fice in the name of monumental achievements—
and colossal failures. Your ability to “think outside
the box,” a skill prized by employers and one of the
hallmarks of intellectual achievement, is largely
dependent on your understanding and application
of the critical thought process. Understanding and
applying the lessons of history—especially the
history of ideas and their track record of success or
failure—will serve to demonstrate your analytical
ability to think outside the box and go beyond the
status quo.

The study of history is replete with examples
of ideas, beliefs, social experiments, and architec-
ture that have either been consigned to the dustbin
of history because they failed or have withstood
the test of time to the extent that they (ideas,
beliefs, and so on) remain as vital and beautiful
today as when they were first created. In many
cases, timeless ideas and approaches that we use
today were developed centuries or even millennia
ago. For example, the ancient Greeks employed
the term stadion, which in the beginning was
actually a unit of measurement, about 600 ancient
feet. The inventive Greeks then instituted a foot
race that covered 600 feet and, as you may have
guessed, referred to this race as the “stadion”
(sometimes called the “stade race”). Not long
after, the term stadion was used to identify the
location where the race was held. Over time, the
stadion became known as a venue where athletic
competitions took place—and the rest, as they
say, is history!

Another tradition that has been carried over
from the ancient to the modern world is found in
horse racing. This sport was very popular in antiqg-
uity, especially in Rome. In the chariot races, often
held in the 250,000-capacity Circus Maximus, teams
were represented by four factions or syndicates
that could be identified by their respective colors:
the Reds, Blues, Greens, and Whites. The drivers
wore these colors so the fans who wagered their
money on the outcome could watch the progress
of the races and cheer their drivers or jockeys on to
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victory. And today, jockeys wear silks of various
colors that identify the horse and its owner.

In this sense, some things may never change
if the original idea is sound. These ancient ideas
and practices that have withstood the test of time
remain just as appreciated today as the day they
were introduced. The great works of literature,
such as The Iliad and The Odyssey, the thoughts
and ideas of ancient philosophers like Socrates
and Plato; great architectural monuments like the
pyramids of Egypt, the Parthenon in Athens, or
the Colosseum in Rome—all are part of the rich
social and cultural fabric that is both history and
inspiration.

Of course, history can mean different things
to different people. Although we are utilizing his-
tory to study sport and physical education, history
is also widely used to study politics, theology, war-
fare, weather science, economics, and other fields
and disciplines that influence the human race and
planet Earth. Historians, anthropologists, sociolo-
gists, and archaeologists study men and women
who have played a significant role in shaping the
course of history, ancient and modern. Do you
believe there is any truth to the adage “The more
things change, the more they remain the same”?
As we shall see later in this book, many of the
same concerns, goals, hopes, and dreams that most
of us have today were shared by men, women, and
children who lived five centuries or even four or
five millennia ago.

There is some comfort in knowing that men,
women, and children who lived long ago enjoyed
many of the same sports that we do today. Ancient
athletes competed in wrestling, boxing, swim-
ming, horse racing, discus and javelin throw, and
footraces, among other events. Today’s athletes
have much in common with the athletes who com-
peted for fame, glory, and riches in the ancient
world. What may be particularly illuminating is
that the “extreme sports” that have become so pop-
ular in the twenty-first century pale in comparison
with the competitions and athletic prowess of the
ancients. After reading Chapters 2—4, you can draw
your own conclusions about the extreme sports and

athletes of the modern world as compared with the
competitions that drew hundreds of athletes and
tens of thousands of fans to huge stadiums in the
ancient world.

Assuming that the arguments given support
the importance of the study of history, can these
arguments be applied to sport and physical educa-
tion? The answer would seem to be yes. Sport and
physical education can be understood through the
methods of history, as can any other human activ-
ity. In so doing, we understand how past events
shaped the present and how future events in sport
and physical education will be affected by “cur-
rent events.” Furthermore, understanding how a
culture plays tells us much about how that culture
operates outside of sport and physical education.
Play, in the form of games and sport, can be seen
as serving certain functions in a culture, what
Brian Sutton-Smith calls “buffered cultural learn-
ing” (learning necessary survival skills in a safe
environment) to the expression of specific cultural
values (such as discipline and teamwork).? Soci-
ologist Jacques Barzun observed that “whoever
wants to know the heart and mind of America had
better learn baseball.”® Barzun argued that base-
ball and its rules, the way we interact with the
game, and its importance to our culture over the
past 150 years tells us much about how we think
and behave today.

DEFINITIONS

It will be helpful if we define commonly used
words and concepts so that our discussions of his-
tory and philosophy can begin from some common
basis. We will begin with a brief definition of the
concept of “sport” because the word will appear
frequently throughout this book. Sport is a mod-
ern term first used in England around A.p. 1440.
The origins of the word sport, or its etymology, are
Latin and French. In French, the word de(s)porter
has its roots in the Latin word deportare, which
means “to amuse oneself.” Over time, the meaning
of the term sport grew from merely “amusing one-
self” to an interpretation that was used extensively
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throughout England, referring to competition in
the form of games, individual athletic exploits,
and hunting.

Sport cannot be understood, however, with-
out understanding something about the nature of
play and the nature of games, for play is a larger
domain than sport. While it can be argued that
all sport is play, it does not follow that all play
is sport. Johan Huizinga, who wrote the classic
Homo Ludens (Man the Player), developed the
general hypothesis that play is precultural and
permeates all facets of life.* Huizinga argued
that play is a “significant function,” that there is
some sense to it, and that this aspect of human
existence—play—defines the nature of being
human and the nature of culture. In short, one of
our defining characteristics as human beings is
that we are playful and seek activities that are fun.
According to Huizinga, play is

a free activity standing quite consciously out-
side “ordinary” life as being “not serious,” but
at the same time absorbing the player in-
tensely and utterly. It is an activity connected
with no material interest, and no profit can be
gained by it. (p. 13)

Huizinga’s work has withstood the test of time
and has been added to by Roger Caillois,” Brian
Sutton-Smith,® and others.

As you might expect, achieving complete
consensus on what constitutes play is unlikely.
While many scholars who study the phenomenon
of play agree on certain aspects of its nature,
there are points of departure; this is also true
for sport, games, physical education, dance, and
athletics. For example, although Huizinga and
others have reached somewhat complementary
definitions of play, J. Levy further refines these
definitions, arguing that play has three funda-
mental characteristics:

1. Play is intrinsically motivated. We are born
with the desire to play; we don’t have to be
taught to do this. Huizinga also agrees with
this tenet.
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2. Play involves the temporary suspension of
normal/typical reality and the acceptance
of alternative realities. We can be so
immersed in the “play experience” that
we enter a reality that is highly personal and
out of the norm.

3. Play involves an internal locus of control. We
believe that we have control over our actions
and outcomes while engaging in various
forms of play.’

You may be wondering about the heavy
emphasis on the definition of play (several more
definitions will follow in this chapter) and other
seemingly abstract issues. This is a reason-
able question. The necessity of this information
is based on the intellectual level of study—the
sophistication and nature of the area of study—
as well as the opportunity and ability to develop,
expand, and engage in critical thought. The
level or status of your intellectual and personal
growth as a college student will be determined,
to a large extent, by exposure to different schools
of thought and the opportunity to engage in the
process of critical thinking—to assess the value
of the information you obtain through readings,
research, lectures, discussion, and reflection. After
examining the material/information, as a critical
thinking-student, you must determine whether it
is significant, insignificant, or somewhere in the
middle. For example, the various definitions and
characteristics of play help to illustrate the level
of interest in this area, as well as the fact that the
initial definition by Huizinga has been modified
by others. In addition, play, games, sports, and
athletics are essential elements within the realm of
human movement and are one of the cornerstones
of the scholarly study of kinesiology and physical
education. It is imperative that students of kinesi-
ology and physical education have a basic under-
standing of these terms.

Definitions are critical to the study of specific
academic areas or issues. If individuals are not
“on the same page” relative to the meaning of var-
ious concepts, confusion is likely to result, and the
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educational value and critical-thinking opportuni-
ties will likely have been squandered. In short, the
level of academic rigor and the intellectual demands
of the area that is under study—such as kinesiology
and physical education—can significantly enhance
the interested student’s intellectual, personal, and
professional growth. In contrast, if the academic
rigor and intellectual and physical demands reflect
low expectations or weak/minimal content, the stu-
dent has been cheated out of “elevating his or her
game and going to the next level,” to use a sports
metaphor. At the risk of moralizing, I believe that
this latter situation is both untenable and un-
ethical; do you agree? Accepting the rationale for
presenting and understanding definitions that are
integral to the study of sport and physical educa-
tion, we will proceed with a few more essential
definitions.

A game is a somewhat more organized effort
at play, where the organized and playful elements
of the activity become more evident. All of us have
“played games,” so we have a good idea of what
to expect when we do so. This structuring of the
playful impulse leads to the following definition
of a game:

a play activity which has explicit rules, speci-
fied or understood goals . . ., the element of
opposition or contest, recognizable bound-
aries in time and sometimes in space, and a
sequence of actions which is essentially “repeat-
able” every time the game is played.®

Arriving at a definition of sport based on
play and games, however, is not without its dif-
ficulties. This is because when factors such as
religion, social class, and historical period are con-
sidered, sport may not easily fit into a universally
accepted definition. For example, throughout his-
tory, dependent upon one’s socioeconomic status,
one person’s sport may have been another person’s
work. Kings and noblemen would often hunt on
their private reserves for the enjoyment of the
sport, while their peasants worked at developing
their skills as hunters in an effort to put food on the
table and survive one more day.

Another example of differing viewpoints is
how sport was conceived and practiced by the
ancient Greeks. The Greeks strove to achieve
arete, a unique Greek concept. Greek athletes,
under the watchful eye of their coaches, under-
went rigorous training striving to achieve indi-
vidual (not team) excellence. What is even more
striking is that the ancient Greeks did not encour-
age team competitions in everyday athletics, in
the Olympic Games, or in any of the four great
Crown Games: Olympia, Nemea, Isthmian, and
Delphi. Rather, the emphasis was on individual
excellence and performance to honor specific
gods, city-states, and families. Tens of thousands
of fans would travel to the great athletic festi-
vals of antiquity to watch their favorite athletes
compete. In this respect, little has changed from
ancient times to modern times.

The ancient Romans, who eventually con-
quered the Greeks in 146 B.C., did not have the
cultural belief in individual excellence to the same
extent that the Greeks did—if at all. Roman sport,
if we can call it that, took place in massive are-
nas (much bigger than anything ever built by the
Greeks) that held up to 250,000 fans, who were
entertained by watching bloody gladiatorial com-
bats in which hundreds of fighters and animals
would be slain in a single day. Another form of
mass entertainment took place in the infamous
Colosseum, where hapless “enemies of the state”
were fed to lions, tigers, bears, and crocodiles
or consigned to other horrific deaths in front
of 50,000 Romans and others. The vast majority
of Romans were bored with the Greek version of
sport, even as most Greeks were repulsed by the
Romans’ forms of entertainment.

For our purposes, a general definition of sport
will include the following characteristics: conti-
nuity, division of roles, dynamic interaction with
an audience, and a supporting establishment.’
Continuity refers to the longevity of a game. For
instance, American football has been played in its
current form for over 100 years and as such meets
the criteria of continuity. In philosopher Paul
Weiss’s words, a game is an occurrence; a sport is
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a pattern. The pattern of the game of football is one
characteristic that defines it as a sport.

We have provided a definition of sport that
will be used throughout this book. However, as a
critical thinker, there are other definitions that you
may want to consider. Betty Spears and Richard
Swanson have fashioned the following definition:

Sport will be considered to be activities involv-
ing physical prowess and skill, competition,
strategy and/or chance, and engaged in for the
enjoyment and satisfaction of the participant
and/or others. This definition includes both or-
ganized sport and sport for recreational pur-
poses. It includes sport as entertainment and
also encompasses professional sport.'” Accord-
ing to the definition used by Spears and Swan-
son, would you agree that what the Romans
enjoyed watching in the Colosseum and other
venues qualifies as sport or mass executions?

Professor John Charles of The College of
William and Mary observes that “contemporary
analysts disagree as to whether the history of
[American] college sport may be characterized
more accurately as pluralistic or as hegemonic in
nature.”'! Professor George Sage, a distinguished
sport sociologist, describes the differences between
these two models:

In the pluralistic model, sports and physical
recreational activities are seen primarily as in-
nocent, voluntary social practices that let peo-
ple release tension and enjoy themselves. . . .
[In] the hegemonic perspective, sport is
viewed as promoting and supporting the
social inequality endemic to capitalism. This
is seen in class, gender, and race social rela-
tions and the control, production, and distribu-
tion of economic, political, and cultural power
in sport.'?

It should be apparent that Sage’s explanation has
sport serving either as a voluntary recreational
and entertainment activity for college students or
as a vehicle to promote capitalist ideas of social
inequality and related topics of domination and
social control.
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Roberta J. Park, professor emeritus of the
University of California and one of the premier
historians in our field, suggests that, viewed
broadly, sport is “a category term that includes, at
the least, agonistic (characterized by the struggle
of competition) athletics, vigorous recreational
pursuits, and physical education, and intersects
with aspects of medicine, biology, social reform,
and a host of other topics.”" This broad definition
of sport introduces elements of medicine, social
reform, and biology.

A number of definitions of sport have evolved
from the academic disciplines of history, sociol-
ogy, archaeology, philosophy, physical educa-
tion, kinesiology, and classical studies, to name
but a few.'* The study of sport is not limited to
scholarship in physical education and kinesiology.
Indeed, the history of sport and physical educa-
tion and related fields (dance, exercise science,
and so on) has a storied past. Sport and physical
activity served as a central focus of ancient cul-
tures long since buried under the sands of time.
In modern times, individuals, groups, and nations
continue the worship of athletes that started long
ago. As a universal construct, the societal and
cultural impact of sport and physical education
has been nothing less than profound. The magni-
tude of sport in the twenty-first century may have
eclipsed the importance of art, music, and religion
as the icon of the masses. Or has it? At some point
in the future, historians will weigh in on this issue.
We turn our attention to the methods of history
in general and to how sport history is “done” in
particular.

“DoING” HISTORY

Having defined sport, play, and games, we are
ready for a definition of history that can guide us
in our studies. History is the study of change, or
the lack of change, over time. Therefore, sport
history is the study of how sport has changed (or
not) over time."” Looked at in this way, sport, play,
and physical education as we know them are the
latest rendition of all of the changes that have
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occurred in the past. To study these activities as
they have been practiced and viewed in the past is
to understand what sport and play are now. This
textbook can help kinesiology and physical educa-
tion students understand our current attitudes and
behaviors in sport and play by understanding how
these attitudes and behaviors evolved. The follow-
ing example of how sport has changed, and how
we understand sport as a result of this change, will
illustrate this point.

Michael Oriard in Reading Football tells the
story of the development of the game of football
and how our attitudes toward it came to be.'
Students at American colleges played football
for decades before the first intercollegiate game
between Princeton and Rutgers in 1869. Football
was played primarily because it was fun, but it
also served the purpose of hazing new freshmen
on campus and was a popular form of interclass
rivalry. The game most students played, however,
was more like soccer than what we now know as
football. Only Harvard used rules that we would
recognize today as something like modern foot-
ball, which allows for running with the ball and
tackling.

In 1876, Harvard and Yale, which played
both games, agreed to use what they called the
“Concessionary Rules,” rules similar to those
governing the Harvard rugby style of football.
In November 1876, representatives of Harvard,
Yale, Princeton, and Columbia met to formalize
these rules and to create the Intercollegiate Foot-
ball Association. These new, formalized rules
distinguished American football from its soccer
and rugby counterparts, and these differences
remain with us for the most part.

While this change that occurred in the 1870s
tells us much about how football evolved from
rugby and soccer, it also tells us much about being
an American in the nineteenth century. Why did
Americans change the rules of rugby to make a
distinctly American game? Specifically, Oriard
asks why Americans ran with the ball from the
line of scrimmage instead of playing rugby as their

British ancestors did and why they began to use
judges and referees:

The interesting question is, why these most
basic alterations? The evolution of football’s
rules has left a fascinating record that de-
mands interpretation. Why Americans’ initial
preference for the running and tackling rather
than the kicking game? [And] why our insis-
tence on amending the Rugby Union code
once adopted? (p. 27)

Why, Oriard wonders, did these changes
occur? Football changed from something like soc-
cer or rugby to something like the contemporary
American game. What can these changes tell us
about Americans and American sport? Among
other things, Oriard argues that referees were
needed because Americans had a different attitude
toward rules than did our British ancestors. British
amateur athletes operated on a code of honor asso-
ciated with the peculiarities of their elitist social
class, a code that was as old as the games they
played. Adherence among upper-class British
boys to the code of honor was enforced by the cap-
tains of each team, and in so doing, both the social
nature of the contest and the social status of the
players were supported.

Americans, in contrast, had no such social
understanding—Americans argue to this day
that we are of the “middle class” and so have no
code of honor to break. This difference in culture
is reflected in our games, and Oriard argues that
Americans wish to exploit the rules of the con-
test as much as they wish to adhere to them. The
American attitude toward rules, then, is reflected
in the change from the British games of soccer and
rugby to the American game of football. Oriard
concludes that

this attitude toward rules—a recognition
of the letter but not the spirit, a dependence
on rules in the absence of tradition yet also
a celebration of the national genius for cir-
cumventing them—expressed an American
democratic ethos, a dialectical sense of “fair
play” [embracing both “sportsmanship” and
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“gamesmanship”’] that was very different from
the aristocratic British version. (p. 30)

The point is not to describe the development
of the modern American game of football, at least
not yet. Rather, it is to show that sport history can
be understood in a way that demonstrates how and
why sport has changed. In so doing, we can under-
stand a variety of changes that occurred: the evo-
lution of football rules, the different attitudes that
cultures and nations have toward sport, and the
ways in which all of these changes are manifested
in the American character.

Interpretive Versus Descriptive History

The previous example of how sport has changed
uses a basic assumption—that the changes that
have occurred can be interpreted. Not all written
histories are interpretive, however. The two basic
types of traditional historical research are descrip-
tive and interpretive.!” Descriptive history describes
objectively and in as much detail as possible, what
happened in the past. Descriptive history tries to
provide the who, what, when, and where of the
past, and it tries to do so without injecting ideas,
values, and judgments from the present onto the
events of the past. Many early historical works are
descriptive and are literally records of the past.
Interpretive history evaluates the evidence
and attempts to explain the how and the why of
events that happened in the past. For example,
Oriard sought to discover how football changed
from its rugby origins and why it changed in the
manner it did. What makes interpretive history
different from descriptive history is that an inter-
pretive history introduces the narrator’s perspec-
tive into the interpretation, and the history is no
longer “just the facts.” Using a particular perspec-
tive does not, however, make interpretive history
less valuable. On the contrary, the use of some
perspective allows much of the fullness and the
richness of history to come forth and makes the
historical explanation more open to discussion.
Between descriptive and interpretive histories,
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one is not better or worse than the other; they are
merely different accounts of what occurred.

To write either descriptive or interpretive his-
tory, we must have access to different types of
information, and two main sources are used in
historical research. The first is a primary source,
one that was part of the event being studied.
Examples of primary sources include an eyewit-
ness account of an event, a contemporary news-
paper story, a picture or painting made at the time
of the event, a video recording of the event, a
record of the event kept by an observer, and an
ancient inscription or account of the event. The
lliad and The Odyssey, epic poems by Homer,
are frequently used as primary sources. Primary
sources, then, are firsthand accounts of historical
events. Secondary sources of historical research
are written by those who did not participate in
or observe the event being studied. Examples
include some magazine articles, many history
textbooks, and other accounts of the event, like
Hollywood movies. In 2007, 300 premiered in
cinemas around the world. The movie was a loose
account of the Battle of Thermopylae. Some parts
of the movie were historically accurate, but most
of it was rubbish. 300 would not qualify as a pri-
mary or secondary source.

As stated earlier, this textbook is an attempt
to understand how and why sport, play, and physi-
cal education have changed (or not changed) over
time. As such, it is much more of an interpretive
history than a descriptive one, although we use
many who, what, when, and where descriptions of
historical events. The perspectives used most often
to explain how and why sport and physical educa-
tion have changed involve the concepts of mod-
ernization, urbanization and industrialization, and,
finally and most importantly for understanding the
first half of this textbook, metaphysics. None of
these perspectives provides a complete or perfect
explanation for how and why behaviors and atti-
tudes toward sport, play, and physical education
changed as they did. Rather, the variety of these
four perspectives, and the ways in which they are





